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The National Black Child Development Institute (NBCDI) appreciates the opportunity to comment on the 

Race to the Top – District competition.  We are deeply grateful for this Administration’s commitment to 

ensuring educational excellence and equity for all children, and commend your efforts to support LEAs 

in moving beyond “one-size-fits-all models of schooling.”  We believe this approach is critical particularly 

for young children and children of color, and our comments focus on how the RTT-D guidelines can be 

used to help districts integrate and prioritize both developmentally and culturally appropriate standards, 

metrics, practices and policies.   

Include Professional Development Opportunities focused on Child Development, Cultural Competence 

and Family Engagement  

We applaud the focus on professional development for teachers in Selection Criteria C.2.a, but believe 

that in order to fully empower educators of young children to improve instruction and increase their 

effectiveness, they must participate in professional teams or communities and training that support 

their individual and collective capacity to build a deep knowledge of child development principles and 

culturally relevant practices as well as to engage in positive, supportive and ongoing relationships with 

children’s families.   

Provide Additional Opportunities for Meaningful Family Engagement  

While RTT-D includes meaningful stakeholder engagement and support in its Reform Conditions, and 

includes engaging parents and families in decision-making through the Competitive Priority, we believe 

there are additional opportunities to prioritize families as a critical component of student achievement.  

NBCDI recommends including parent surveys in the Performance Measures, particularly for young 

children who cannot complete their own student surveys. The parent surveys should measure 

perspectives on teaching, learning, school culture, family engagement efforts, and existing home 

environments with respect to early learning.  We also believe the measure should go beyond the 

number and percentage of parents completing the survey, and should hold schools and districts 

accountable for acting on the results of the surveys themselves, moving towards comprehensively and 

consistently engaging a diverse range of families.   

Modify Definitions and Metrics Impacting Children Through Third Grade 

Districts who choose to work with children in third grade and younger must be guided by 

developmentally and culturally appropriate practice in creating personalized learning plans, measuring 

student growth, evaluating teachers, and identifying goals and standards.  Each of these elements must 

incorporate multiple domains of child development, including social-emotional and physical 

development, and should rely on assessments and evaluation approaches that are used to inform and 

improve instruction and that encompass screening measures, formative assessments, measures of 

environmental quality, and measures of the quality of adult-child interactions. 
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Pay Attention to the Issue of Mobility  

Data from a national study indicates that only 45 percent of Black third graders are enrolled in their 

kindergarten school, compared to 60 percent of White and Asian third graders; yet neither schools nor 

districts have implemented systemic approaches to supporting the mobile children, the non-mobile 

children, and the teachers whose educational experiences are disrupted by this type of ongoing 

transition.i RTT-D, particularly in the areas of Selection Criteria C.3.b. and D.1.a., provides an ideal 

opportunity to experiment with data systems, family involvement, student tracking, and professional 

development opportunities that minimize the harmful effects of student mobility.   

Finally, we know that many schools and districts are not currently building on the particular academic, 

social and developmental strengths and needs of children of color, and that in order to achieve the best 

outcomes for our children, schools must feature culturally competent staff engaging in strengths-based 

practice.  Research shows that when students of color are taught with culturally responsive techniques, 

their academic performance improves significantly.  We encourage the Department, districts and 

schools to think about how to respectfully and honestly talk about, understand, and integrate culture 

into our collective work, and to that end, thank the Department for requiring districts where minority 

students are overly-represented in discipline and expulsion rates to undergo a district assessment of the 

root cause and to develop a plan to address those causes.  In fact, we encourage all districts to examine 

their discipline and expulsion policies, and to include a focus on family engagement, positive school 

climate and social-emotional supports that will make a real difference in improving student achievement 

and teacher effectiveness in our schools and communities.     
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